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Abstract 
The aim of this study is to examine the relationship between the effect of leadership 

styles exhibited by school principals on teacher performance and organizational 

happiness. The research was carriedout according to the relational screening design, 

one of the quantitative research models. The universe of the research consists of 346 

teachers selected by the easily accessible sampling method among the teachers 

working in public schools in the provinces of Istanbul, Silivri and Büyükçekmece. 

The data were obtained by using the "Demographic Information Form", "The Effect 

of School Principals' Leadership Characteristics on Teacher Performance Scale" and 

"Organizational Happiness Scale". Before the analysis, it was determined that the 

data showed normal distribution, and then frequency, Pearson correlation analysis 

and simple-multiple regression analyzes were performed. As a result of the analysis, 

it was observed that the transformational leadership style had a high effect on teacher 

performance. A moderate and positive relationship was found between leadership 

styles, which positively affect teacher performance, and organizational happiness. 

Finally, it has been concluded that instructional leadership behaviors that positively 

affect teacher performance significantly predict organizational happiness, in addition, 

the transformational, instructional and visionary leadership behaviors of school 

principals are a strong factor that predicts teachers' happiness and performance. 
 

Keywords: Leadership Styles, Teacher Performance, Organizational Happiness, 

School Principal Text. 

 

1. Introduction 

Organizational happiness is accepted as an organizational factor that plays a key role in the 

success of organizations (Fisher, 2010; Ryff, 1989; Seligman, 2002; Seligman & Wrzesniewski, 2014; 

Wrzesniewski et al., 1997). Although past studies tend to underestimate the importance of happiness 

in the organization, organizational happiness today seems to depend on the satisfaction of both parties 

in the employer-employee relationship and continuing to meet each other's expectations. In this 

environment, workplace happiness is likely to be the glue that holds and motivates future high-quality 

employees (Fisher, 2010). 

It can be said that organizational happiness, in which personnel performance plays a 

mediating role in business life (Cindiloğlu Demirer, 2019), is indispensable for schools that play a 

major role in shaping the society. For this reason, the concept of in-school happiness can be 

associated with the concept of organizational happiness as well as defined as its sub-dimension (Sezer 

& Can, 2019; Tingaz, 2013). In fact, it is possible to define organizational happiness, which we want 

to refer to as school happiness in educational organizations, as an emotional comfort seen as a result 

of the harmony between the goals of the school and the employees (Engels et al., 2004). 

Depending on the increase in the level of organizational happiness in schools, it contributes to 

the preparation of individuals for development, their tendency to comply with internal norms, to 

develop their skills and to act in harmony (Mahmoudi et al., 2019). For this reason, teachers' positive 

development of personal and professional performance depends on feeling happy at school and their 

organizational commitment increases accordingly (Uzun & Kesicioğlu, 2019). Teachers expect an 

emotionally pleasing, beautiful and happy environment at the school where they work. The individual 

who is happy at the school where he/she works will be effective in the happiness of the teachers, 

students and other individuals with whom he/she is in communication. The feelings and thoughts of 
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the individuals gathered around a certain purpose in the school are very important. For this reason, it 

is thought that the energy and leadership behaviors of school administrators are extremely important 

in order to affect the emotions of individuals in schools (Demir & Zincirli, 2021). 

School principals, who strive to achieve the goals of the schools they work in and to 

maximize effectiveness in the school (Bursalıoğlu, 2000), are also the leaders who try to develop their 

employees for the development of the school and to provide the resources necessary for the 

continuous development of the school (Hoy & Miskel, 2010; Turan, 2010; Turan, 2014). Yukl (1999) 

defined school leadership as activating teachers to achieve the institutional goals of the school. They 

play a central role in maintaining positive teaching and learning environments (Liebowitz & Porter, 

2019). School principals can successfully fulfill these tasks by considering the roles and expectations 

of teachers and staff. Accordingly, only a school administration and teachers who work in harmony 

and coordination in all aspects of their schools can achieve success in the education process (Gürbüz 

et al., 2013). 
 

1.1. Leader and Leadership 

Definition of leadership almost as much as leadership theory; There are as many leadership 

theories as there are researchers working in the field. However, in its simplest terms, it is about “the 

ability to influence others to achieve goals” (Fiedler, 1971). Having a big picture vision that is 

effectively shared and a clear and decisive decision-making process based on the evaluation of 

available information. Leaders have a commitment to capacity building and empowering others; is 

respectful and consults but willing to make tough decisions when necessary. At the core of leadership 

is credibility, often gained through ethical and transparent approaches to practice. Leaders take 

calculated risks when necessary, challenge the status quo, and take steps to take responsibility and 

show initiative when necessary (Hughes et al., 1996). In practice, such behavior requires good 

strategic thinking, interpersonal communication skills, and emotional intelligence (Goleman, 1998). A 

leader who aspires to the job of management should also have some qualifications. It is the most 

important mission of the leaders to ensure that many variables come together and serve the same 

purpose in harmony. Leader; It is a person who has an innovative perspective, solves problems, looks 

at problems from different angles, uses intuition and logic well, encourages them and develops their 

followers (Bass & Avolio, 1990). 
 

1.2. Leadership Characteristics of the School Principal 

Principals, as school leaders who act as the mobilizer of human resources in educational 

institutions, should be able to mobilize existing resources in educational institutions effectively. The 

manager's leadership role will greatly affect the performance of the people around him. The 

advancement of industrial revolution 4.0 requires an education leader to have 21st century 

competence that can think critically, collaboratively and innovatively. As change agents, education 

leaders should be able to bring together all the elements that exist in educational institutions in order 

to adjust and follow the developments in the age of industrial revolution 4.0. (Prestiadi et al., 2019). 

School principals play a decisive role in creating a vision for the school with their knowledge 

and skills, planning the future of the school with their experiences, maintaining change and 

development in the school, and guiding school staff (Tschannen-Moran & Gareis, 2007). As an 

instructional leader, the principal has a primary duty to improve instruction. Managing the corporate 

affairs of the school; It has many formal and informal duties such as playing an effective role in 

creating a vision and mission, demonstrating skills in preparing an effective learning environment, 

being a pioneer in the personal and professional development of teachers, following a positive process 

in the school climate, and taking responsibility for increasing the motivation of students and teachers 

(Krug, 1992). 

The most important task of the principal in educational institutions is the leadership of the 

teaching and the evaluation of the employees in the school. Instructional leadership is focusing on 

problem solving and making progress towards the goals of the school through others (Dönmez, 2002). 

According to McEwan (1998), the success of school principals in order to create high expectations in 

teaching; Evaluate staff performance, model professional standards in his school, regulate positive 

interpersonal relationships, and establish a school improvement plan. 
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The school principal, who is one of the most critical factors in achieving success in all 

processes in all educational institutions, can make it possible to reach goals by managing school 

culture correctly (Balcı et al., 2005). The school principal, who acts as a cultural leader, creates a 

common sense of sharing with both students and teachers; tries various communication ways in order 

to carry out activities more easily and to use intra-organizational communication tools effectively. 

Culturally based elements such as symbols, norms and beliefs create a sense of belonging to the 

school and can be a source of motivation for employees. The school principal, who exercises legal 

force in the school and is seen as the key person in the success of all programs in the school, can 

provide effective management through culture (Tiemey, 1992). 

The school principal, who exhibits transformational leadership behavior, should have a strong 

relationship with teachers and students, and it is essential to achieve the vision formed around this 

strong bond and to transform the organization. Transformational leader reflects the transformation and 

change he created in his mind to real life. He is the one who changes and transforms not only the 

environment and the institution, but also the minds and perspectives of the personnel. While 

performing this transformation, they use idealized influence and motivation and intellectual 

stimulation (Bass et al., 2003). In addition, among the important predictors of transformational 

leadership; it has also been determined that they have social knowledge and skills process and social 

awareness abilities (Yıldız et al., 2022). 

Philosophers have answered the question of "what is ethical leadership" with a normative 

perspective by stating how ethical leaders should behave (Ciulla, 2004). Many researchers have 

associated ethical leadership with individual ethical characteristics and moral behavior of leaders 

(Bass & Steidlmeier, 1999; Eisenbess, 2012 Trevino et al., 2000). Ethical leaders should share ethics 

and values with their followers, make tough decisions based on high ethical behavior standards, 

encourage their followers to implement a vision, and aim to build a community based on social justice 

(Brown & Trevino, 2006). Ethical leaders are also committed to certain moral behaviors such as 

“doing the right thing, caring for and treating people right, being open and communicative, and 

displaying morality in one's personal life” (Trevino et al., 2000). Accordingly, a school principal who 

exhibits ethical leadership behaviors can improve the organizational climate within the framework of 

ethical values by reinforcing ethical behaviors without approving unethical behaviors in the school 

organization (Eranıl & Özbilen, 2017). 

According to Usman (2009), a school leader's production of a good vision is based on the 

principles of 21st century leadership. Visionary school leaders are people who design the future and 

act in this direction. The vision of the future is that the institution creates plans that can build future 

conditions now. Leaders are people who can direct the organization to clear goals. A school principal 

with this vision identifies and analyzes the problems that arise while performing his actions, and can 

effectively apply the right strategy and solutions in cooperation with his staff (Erçetin, 2000). 
 

1.3. Leadership and Performance 

Performance emerges as a concept that has not been adequately defined in the field of HRM 

and has not been explained in terms of content (Çalık, 2003). In its most basic definition, it is the 

qualitative or quantitative measurement of productivity. If this measurement is done on an institution-

based basis, it has the aim of “corporate performance” and if it is made for the employee, it aims at 

“personnel performance” (Gökçek, 2006). Managers have the responsibility of limiting, directing and 

evaluating the internal performance of the employees. Employees need the support of the manager 

and the organization in order to carry out their work effectively and efficiently. We can also say that 

the performance of employees is affected by leadership behaviors (Lowe et al., 1996). Patterson et al., 

(1995) and Degroot et al., (2000) found positive effects between transformational leadership 

behaviors and performance in their meta-analysis studies. Geyer and Steyrer (1998) confirmed that 

transformational leader behaviors are effective on performance through integrative work within the 

organization. 
 

1.4. Organizational Happiness at School 

Living happily is the answer to how to live and can strengthen people's will. Happy people 

have common characteristics: In addition to positive thinking, positive action, asking what they need, 
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being willing to change, not afraid of change and knowing opportunities and planning for the future 

(Mahmoudi et al., 2019). The importance of a happy school environment for the achievement of 

effective learning and the promotion of students' abilities is evident (Talebzadeh & Samkan, 2011). 

According to Bird & Markle (2012), a happy school environment is not only a factor in academic 

success, but also a lifelong factor in areas such as good communication skills, continuous success and 

self-actualization. 

A good education should contribute significantly to personal and collective happiness 

(Noddings, 2003) and create happy, confident and contented people who will play a meaningful role 

in society (Sisodia, 2018). Teachers, in every possible way, will play the most important role in the 

realization of the educational process in schools, arousing and cultivating a sense of happiness among 

the future citizens of society. It is very true that happy people make others happy (Seligman, 2002). It 

is the same for teachers; happy and cheerful teachers can convey their positive feelings to their 

students by teaching them through body language, communication style, humor, empathy and smile. 

As they taste the essence of happiness, they are much more motivated to share the feeling of 

happiness. Teachers' happiness is also a huge factor in shaping and maintaining a healthy school 

climate. Some studies have shown that student development is positively related to a happy school 

culture and a happy-joyful classroom, and this can only be achieved by facilitating, i.e., motivated, 

satisfied and happy teachers. 
 

1.5. Performance Effect of Leadership Behaviors and Teacher Happiness 

Emotions are much more important because educational institutions are institutions that train 

people; The ultimate goal of teachers is to raise good individuals, professional, happy and productive 

individuals. You cannot expect individuals who are not happy in an educational institution to raise 

individuals that we want them to be happy. For this reason, if the teacher is happy, the student will be 

happy (Argon, 2015). As a result of the studies carried out by the American Stress Institute (Baltaş & 

Baltaş 1998), the teaching profession is among the high-risk occupational groups in terms of vital 

problems and unhealthy life risk. 

Studies on teachers' happiness show that; Administrative processes in schools, commitment to 

school, communication with management, economic and environmental factors, work-oriented 

behaviors (Ertong, 2018; Bulut, 2015) affect happiness directly or indirectly. Appreciation, way of 

working, at school; Although love, respect and tolerance, empathy and sufficient income are the 

subjects that make teachers the most happy (Wesarat et al., 2015), paying attention to complaints, 

activities to increase belonging and loyalty, eliminating prejudice, providing additional budget to 

schools are also the most important factors to increase organizational happiness in schools. There 

were many topics (Çetin & Polat 2019; Korkut, 2019; Sevim, 2021). 

There are studies showing that the leadership behaviors of school principals affect teacher 

performance and organizational happiness of teachers. While Birdoğan Kuvvet (2014) and Eker 

(2021) found a positive relationship between instructional leadership and organizational happiness in 

their research; Şahin and Özgenel (2020) stated that transformational leadership behaviors affect 

teachers' perceptions of school happiness positively; they determined that interactional and relieving 

leadership behaviors had a negative effect. Özgenel & Canuylası (2021) found that there is a positive 

and significant relationship between paternalistic leadership behaviors and organizational happiness in 

teachers. According to Sevim (2021), school principals' distributive leadership behaviors predict 

approximately 68% of the total variance in the organizational happiness of the school. Arslan (2021) 

reveals that there is a positive and highly significant relationship between school principals' servant 

leadership behaviors and teachers' perceptions of organizational happiness. Aytaç (2021) school 

administrators' leadership styles significantly predict teachers' organizational happiness. In order to 

increase teachers' organizational happiness perception levels, it is recommended that school 

administrators exhibit attitudes and behaviors appropriate to the transformational leadership style. 

Demir (2020) states that organizational justice and authentic leadership behaviors have a role in 

teachers' organizational happiness levels. The performance relationship between technological 

leadership (Gülmez, 2022) and servant leadership (Sözgün, 2021) behaviors was investigated 

according to teacher perceptions. In the literature, we see many studies investigating different 

leadership behaviors that affect teachers' performance. At the same time, it is seen that there are 
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studies examining the happiness levels of teachers and the variables associated with it. However, no 

study was found in which the variables of leadership, performance and happiness were examined 

together. In this respect, it is expected to contribute to the field of educational administration. 

The aim of this study is to examine the effect of leadership styles exhibited by school 

principals on teacher performance and the relationship between organizational happiness. For this 

purpose, sub-objectives were determined: 
In what grade is the effect of the leadership styles of the school principals on the 

performance? 

What level of relationship is there between the leadership styles exhibited by school principals 

and organizational happiness? 

Which of the leadership styles exhibited by school principals predict organizational 

happiness? 
 

2. Methodology 

2.1. Research Model 

In this study, it was carried out according to the relational screening model since the effects of 

school principals' leadership styles on teacher performance and organizational happiness were 

examined. Relational survey model, one of the quantitative research methods, was used as the 

research design. It is a research model that aims to determine the existence and degree of the 

relationship between two or more variables (Büyüköztürk et al., 2018). 
 

2.2. Research Sample 

The population of the research consists of 160.850 teachers working at different school levels 

in public schools affiliated to the Ministry of National Education in Istanbul in the 2021-2022 

academic year. The reason why Istanbul was chosen as the research universe is that Istanbul includes 

individuals with different ideas, political views and religious beliefs, representing Turkey, in terms of 

diversity. An easily accessible sampling method was chosen. Easily accessible sampling; The sample 

is chosen from easily accessible and applicable units due to the limitations in terms of time, money 

and labor (Büyüköztürk et al., 2018). According to the demographic information obtained from the 

sample group, it is seen that 226 participants are women. It is seen that 226 married teachers 

participated in the most 167 participating high school type schools. It was analyzed with the data that 

teachers with 20 years or more professional experience participated in our research and their average 

age was 40, out of 267 participants who completed their undergraduate education. 
 

2.3. Data Collection Tools and Procedure 

The data collection tool of the research consists of 3 parts. First part; It is the demographic 

information section that includes questions about gender, marital status, school type, professional 

year/seniority and age. In the second part, there is the "Effect of Leadership Styles Scale on Teacher 

Performance" developed by Akçakoca and Bilgin (2016) and consists of 5 factors and 20 items. 

factors; It is stated as Transformational, Visionary, Ethical, Cultural and Instructional leadership. 

Scale; It is a 5-pointer type of “strongly disagree-1, disagree-2, moderately agree-3, agree-4 and 

strongly agree-5”. The scale measures the effect of leadership styles on teacher performance on a 

single form. In the third part, there are 6 factors and 33 items “Organizational Happiness Scale” 

developed by Korkut (2019). factors; teaching profession, managerial attitudes and behaviors, 

colleague relations, working conditions, classroom management and positive personality. Scale; It is 

in the type of 5-pointer as “I strongly disagree (1), I slightly agree (2), I agree moderately (3), I agree 

strongly (4) and I completely agree (5)”. 
 

2.4. Analysis of Data 

The analysis of the data obtained from the scales was made with the SPSS 22 program, and 

the Cronbach's Alpha coefficient for the reliability of the items in the scales, the kurtosis and 

skewness values of which tests will be applied (Table.1). The Cronbach's Alpha reliability coefficients 

and the kurtosis and skewness values of the scale and its sub-dimensions are given in Table 1. 

Table 1. The effect of leadership styles on teacher performance and organizational happiness scales 

cronbach's alpha coefficients and skewness and kurtosis values 

 Factors Cronbach’s Alpha Skewness Kurtosis 
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 Transformational Leadership ,825 -,705 ,526 

 Instructional Leadership ,751 -,444 -,274 

 Cultural Leadership ,736 -,424 -,061 

 Visionary Leadership ,810 -,658 ,147 

 Ethical Leadership ,870 -,225 -,279 

 Organizational Happiness ,952 -,324 ,168 

It is understood that the reliability reference intervals 0.80 ≤α< 1.00 scale are highly reliable 

(Özdamar, 2004). Skewness is “the measure of the symmetry of a distribution; in most cases the 

comparison is made according to the normal distribution. The skewness values within the range of -1 

to +1 show a largely normal distribution” (Hair et al., 2009). Analyzes in the study were carried out 

with parametric tests. 
 

2.5. Ethical 

We declare that the ethical rules and scientific citation principles have been complied with in 

all the preparation processes of this study. The ethics committee approval of the study, to which we 

contributed equally as the authors, was obtained from the Ethics Committee of Istanbul Sabahattin 

Zaim University on 26.11.2021 with the number 2021/11. 
 

3. Findings 

The relationship between the mean and standard deviation values of the scores obtained 

according to the scale of determining the effect of leadership styles of the research group on teacher 

performance and organizational happiness is given in Table 2. 

Table 2. Frequency and correlation analysis of the effect of leadership styles on teacher performance 

and organizational happiness 

 Factors N 

4,14 

sd 1 2 3 4 5 6 

 

1- Transformational 

Leaders. 346 ,68 -- ,685** ,626** ,610** ,612** ,497** 

                

           

 2-Instructional Leadership 346 4,10 ,68 ,685** -- ,652** ,558** ,591** ,508** 

 3-Cultural Leadership 346 4,03 ,74 ,626** ,652** -- ,670** ,605** ,388** 

 4-Visionary Leadership 346 4,05 ,67 ,610** ,558** ,670** -- ,746** ,434** 

 5-Ethical Leadership 346 3,80 ,74 ,612** ,591** ,605** ,746** -- ,394** 

 6-Organizational Happiness 346 3,92 ,62 ,497** ,508** ,388** ,434** ,394** -- 

 ** The correlation is significant at the 0.01 level. 

In addition, when analyzed according to Pearson Correlation analysis, there was a positive 

and moderate (r=.497; p<.01) relationship between the transformational leadership style of the school 

principal and organizational happiness perceived by the teachers; positive and moderate (r=.508; 

p<.01) between instructional leadership style and organizational happiness; positive and moderate 

(r=.388; p<.01) between cultural leadership style and organizational happiness; It is seen that there are 

positive and moderate (r=.394; p<.01) significant results between visionary leadership style and 

organizational happiness. Simple and multiple regression analyzes between the scale of determining 

the effect of the leadership styles of the research group on teacher performance and the scale of 

organizational happiness are given in the tables (Table 3-8). 

Table 3. Simple regression analysis between transformational leadership and organizational happiness 

influencing teacher performance 

Independent Variable   Dependent 

Variable B Std.Er (β) t p 

Constant 

Organizational 

2.026 ,181  11,173 ,000 

Transformantional 

     

Happiness ,459 ,043 ,497 10,633 ,000 Leadership 
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R= .497; R²= .247; Adjusted R2=,245; F= 113,059; p<.000 

According to Table 3, transformational leadership behaviors that affect teacher performance 

are a significant predictor of organizational happiness (R=.497; R²=.247; p<.000). Transformational 

leadership behaviors explain 24% of the total variance in organizational happiness. In other words, as 

transformational leadership behaviors that affect teacher performance increase, organizational 

happiness increases positively. 

Table 4. Simple regression analysis between instructional leadership and organizational happiness 

influencing teacher performance 

Independent 

Variable 

Dependent 

B Std. Er (β) t p 

 

Variable 

 

       

Constant 

Organizational 

2.003 ,178  11,229 ,000  

Instructional 

      

Happiness ,469 ,043 ,508 10,946 ,000 

 

Leadership 

 

       

R= .508; R²= .258; Adjusted R2=.256; F= 119,821; p<.000 

` According to Table 4, instructional leadership behaviors that affect teacher performance are a 

significant predictor of organizational happiness (R=.508; R²=.258; p<.000). Instructional leadership 

behaviors explain 26 of the total variance in organizational happiness. In other words, as instructional 

leadership behaviors that affects teacher performance increase, organizational happiness increases 

positively. 

Table 5. Simple regression analysis between cultural leadership and organizational happiness 

influencing teacher performance 

Independent 

Variable 

Dependent 

B Std. Er (β) t p 

 

Variable 

 

       

Constant Organizational 2.478 ,189  13,135 ,000  

Cultural Leadership Happiness ,360 ,046 ,388 7,805 ,000  

R= .388; R²= .150; Adjusted R2=.148; F= 60,916; p<.000 

According to Table 5, cultural leadership behaviors that affect teacher performance are a 

significant predictor of organizational happiness (R=.388; R²=.150; p<.000). Cultural leadership 

behaviors explain 15% of the total variance in organizational happiness. In other words, as cultural 

leadership behaviors that affects teacher performance increase, organizational happiness increases 

positively. 

Table 6. Simple regression analysis between visionary leadership and organizational happiness 

influencing teacher performance 

Independent Variable 

Dependent 

B Std.Er (β) t p 

Variable       

Constant Organizational 2.454 ,168  14,607 ,000 

Visionary Leadership Happiness ,364 ,041 ,434 8,929 ,000 

R= .434; R²= .188; Adjusted R2=.186; F= 79,722; p<.000 

According to Table 6, visionary leadership behaviors that affect teacher performance are a 

significant predictor of organizational happiness (R=.434; R²=.188; p<.000). Visionary leadership 

behaviors explain 19% of the total variance in organizational happiness. In other words, as visionary 

leadership behaviors that affects teacher performance increase, organizational happiness increases 

positively. 

Table 7. Simple regression analysis between ethical leadership and organizational happiness 

influencing teacher performance 

Independent Variable Dependent B Std.Er (β) t p 



IJMER             Volume. 6  |  Issue. 3  |  September, 2023 
 

© IJMER. All rights reserved.         25 

Variable       

Constant Organizational 2.752 ,151  18,206 ,000 

Ethical Leadership Happiness ,309 ,039 ,394 7,955 ,000 

R= .394; R²= .155; Adjusted R2=.153; F= 21,169; p<.000 

According to Table 7, ethical leadership behaviors that affect teacher performance are a 

significant predictor of organizational happiness (R=.394; R²=.155; p<.000). Ethical leadership 

behaviors explain 16% of the total variance in organizational happiness. In other words, as ethical 

leadership behaviors that affects teacher performance increase, organizational happiness increases 

positively. 

Table 8. Multiple regression analysis between leadership styles affecting teacher performance and 

organizational happiness 

Independent Dependent 

B Std.Er (β) t p 

Variable Variable      

Constant  1,578 ,178  7,981 ,000 

Transformational Leadership  ,215 ,043 ,233 3,413 ,001 

Instructional Leadership Organizational ,279 ,063 ,302 4,425 ,000 

Cultural Leadership Happiness -,058 ,064 ,063 -,908 ,365 

Visionary Leadership  ,155 ,063 -,185 2,473 ,014 

Ethical Leadership  -,021 ,057 -,027 -,378 ,705 

R= .508; R²= .258; Adjusted R2=.256; F= 119,821; p<.000 

Tables 3.,4.,5.,6. and 7, the effect of leadership styles, which have a positive effect on teacher 

performance, on organizational happiness was examined. Instructional leadership, transformational 

leadership and visionary leadership behaviors affect teachers' happiness, while cultural and ethical 

leadership styles do not have a significant effect (Table 8). 

That is, the perceived instructional leadership behaviors of teachers in educational institutions 

account for about 26% of the total variance in organizational happiness; 25% for transformational 

leadership; explains 19% for visionary leadership. 
 

4. Conclusion and Discussion 

In our study, the effect of leadership styles on performance and the relationship between 

happiness were examined based on the opinions of 346 teachers. In the research, first of all, the 

performance effect of leadership styles was examined. As a result of the analysis, while a high level of 

performance effect was found in all leadership styles, it was seen that the principals with the highest 

educational leadership behavior had a high effect on teacher performance. In addition, there are many 

studies that concluded that the leadership behaviors adopted by school principals are effective on 

teachers' work performance (Akçakoca & Bilgin, 2016; Cerit, 2012; Özgenel & Aktaş, 2020; Şen et 

al., 2017). Sincer (2021) states that teacher performance is predicted by charismatic leadership; Aktaş 

(2020) states in his study that autocratic leadership behaviors cause a decrease in the performance of 

teachers, on the contrary, democratic and collaborative leadership behaviors increase the performance 

of teachers. Inandı et al., (2016) reached an interesting conclusion that the productivity and 

performance of teachers working under the direction of school principals who practice democratic 

leadership behaviors increase, while school principals who display autocratic leadership reduce 

teacher performance. 

Secondly, in this study, it was questioned whether there is a relationship between leadership 

styles that affect teacher performance and organizational happiness. As a result of the relationship 

analysis, it has been revealed that there are moderate, positive and significant relationships, and it is 

seen to be compatible with similar studies in the literature (Weber et al., 2013). In the studies 

conducted by Kim (2017) and Zyl (2013), it was determined that the self-leadership behaviors of the 

administrators were positively related to school happiness. Özgenel & Canuylası (2021), on the other 

hand, stated that there is a relationship between paternalistic leadership and organizational happiness. 

Birdoğan Kuvvet (2014) and Eker (2021), who stated that the relationship between instructional 
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leadership and organizational happiness is positive, is similar to the study of Şahin & Özgenel (2020), 

who stated that transformational leadership behaviors significantly affect school happiness. Alparslan 

et al., (2020) stated in their research that the most expected leadership style is authentic leadership 

behaviors in the face of unhappy managerial behaviors. According to Şahin (2019), a positive 

relationship was determined between the transformational leadership style of school principals and 

school happiness, and he also stated that releasing and follow-up leadership behaviors negatively 

affect school happiness. As can be seen, it is seen that remarkable studies have been carried out in the 

literature and it is seen that leadership behaviors affect school happiness. Directly affecting the 

environment of the principal's behavior; While the performance and happiness of teachers who 

perceive that they are oriented towards transformation, interaction and development increase, it can be 

seen as a result that teachers' performance and happiness are not positively affected in the behavior of 

the principal whose interaction is stable and personal. 

Finally, the aim of the study is to determine the level of leadership styles that affect 

organizational happiness, which is one of the leadership styles that affect teacher performance. In our 

study, in which we determined the effect of transformational and instructional leadership behaviors, 

which are effective on teacher performance, on organizational happiness, we saw that instructional 

leadership is a significant predictor of happiness as a result of simple regression analysis. In addition, 

transformational, instructional and visionary behaviors perceived together in multiple regression 

analysis come to the fore. It has been revealed that vision-oriented leadership behaviors have a 

positive effect on employee performance (Yılmaz & Karahan, 2010) and that visionary and 

transformational leadership takes more responsibility in the organizational environment, increases 

motivation and performance (Aktaş, 2020; Tekbulut, 2017; Zhu et al., 2005) This situation is similar 

to the results of studies in the literature (Avalio & Bass, 1995; Cooper, 1997). In addition, in similar 

studies that support our results; While Sarıbıyık (2022) and Şahin (2019) determined the relationship 

between organizational happiness at most with transformational leadership and at least with continuity 

leadership, Aytaç (2021) suggested that principals exhibit attitudes and behaviors suitable for 

transformational leadership style in order to increase teachers' organizational happiness levels. In this 

context, we can say that transformational, instructional and visionary leadership behaviors are an 

important variable on teacher performance and happiness. 
 

5. Recommendations 

As the Ministry of National Education, within the framework of the strategic plan, "a new 

professional development approach, system and model will be created in order to support the 

development of school administrators in the development of school principals in an effective and 

efficient management approach in accordance with contemporary norms." is emphasized (MEB, 

2019). Within this system and model understanding, it can be suggested that school principals adopt 

transformational, visionary and instructional leadership behaviors by taking the literature as a source. 
 

References 

Akçakoca, A. & Bilgin, K. U. (2016). Okul müdürlerinin liderlik stilleri ve öğretmen performansı [ 

Leadership styles of school principals and teacher performance]. Çağdaş Yönetim Bilimleri 

Dergisi, 3(2), 1-23. 

Aktaş, A. (2020). Okul müdürlerinin otokratik, demokratik, işbirlikçi ve serbest bırakıcı liderlik 

stillerinin öğretmen performansına etkisi [The effect of school principals' autocratic, 

democratic, collaborative and liberating leadership styles on teacher performance] 

[Unpublished master dissertation]. İstanbul Sabahattin Zaim University, İstanbul. 

Alparslan, A., Kıran, F. , Kılıç Aksoy, Ş. & Pehlivan, D. (2020). Mutsuz eden yöneticilerden beklenen 

liderlik tarzları üzerine senaryo araştırması [Scenario research on expected leadership styles 

from disgruntled managers]. Sakarya Üniversitesi İşletme Enstitüsü Dergisi, 2(2) , 65-72. 

Argon, T. (2015). Öğretmenlerin sahip oldukları duygu durumlarını okul yöneticilerinin dikkate alıp 

almamalarına ilişkin görüşleri [Teachers' views on whether school administrators take into 

account their emotional states]. Abant İzzet Baysal Üniversitesi Eğitim Fakültesi Dergisi, 

15(1), 377-404. 



IJMER             Volume. 6  |  Issue. 3  |  September, 2023 
 

© IJMER. All rights reserved.         27 

Arslan, N. (2021). Öğretmenlerin okul müdürlerinin hizmetkâr liderlik davranışlarına ilişkin algıları 

ile örgütsel mutlulukları arasındaki ilişki [The relationship between teachers' perceptions of 

school principals' servant leadership behaviors and their organizational happiness] 

(Unpublished master dissertation). Siirt University, Social Science Institute, Siirt. 

Avolio, B.J. & Bass, B.M. (1995). Individualised consideration viewed at multiple levels of analysis: 

A multi-level framework for examining the diffusion of transformational leadership, 

Leadership Quarterly, 6: 199-218. 

Aytaç, M. S. (2021). Öğretmen algılarına göre okul yöneticilerinin liderlik stilleri ile öğretmenlerin 

örgütsel mutluluk algıları arasındaki ilişkinin incelenmesi: Şanlıurfa örneği [Examining the 

relationship between school administrators' leadership styles and teachers' perceptions of 

organizational happiness according to teacher perceptions: The example of Şanlıurfa] 

(Unpublished master dissertation).Harran Üniversitesi, Şanlıurfa. 

Balcı, A., Özden, Y. & Açıkalın A. (2005). Eğitim ve okul yöneticiliği (el kitabı). Pegem. 

Baltaş, Z. & Baltaş, A. (1998). Stres ve başa çıkma yolları . Remzi Yayınları. 

Bass, B. M., Avolio, B. J., Jung, D. I., & Berson, Y. (2003). Predicting unit performance by assessing 

transformational and transactional leadership. Journal of Applied Psychology, 88, 207-218. 

Bass, B. M., & Avolio, B. J. (1990). Developing transformational leadership: 1992 and beyond. 

Journal of European İndustrial Training, 14(5), 21-27. 

Bass, B. M., & Steidlmeier, P. (1999). Ethics, character, and authentic transformational leadership 

behavior. Leadership Quarterly, 10, 181−217. 

Brown, M. E., & Treviño, L. K. (2006). Ethical leadership: A review and future directions. The 

Leadership Quarterly, 17(6), 595-616. 

Bird, J. M., & Markle, R. S. (2012). Subjective well-being in school environments: promoting 

positive youth development through evidence based assessment and intervention. American 

Journal of Orthopsychiatry, 82, 61-66. 

Birdoğan Kuvvet, A. (2014). Okul müdürlerinin öğretim liderlikleri ile sınıf öğretmenlerinin örgütsel 

mutlulukları arasındaki ilişki [The relationship between the instructional leadership of school 

principals and the organizational happiness of classroom teachers] (Unpublished master 

dissertation). Gazi University, Ankara. 

Bulut, A. (2015). Ortaöğretim öğretmenlerinin örgütsel mutluluk algılarının incelenmesi: Bir norm 

çalışması [Examining secondary school teachers' perceptions of organizational happiness: A 

norm study] (Unpublished doctoral dissertation), Gaziantep University, Gaziantep. 

Bursalıoğlu, Z. (2000). Eğitimde yönetimi anlamak, sistemi çözümlemek. Pegem. 

Büyüköztürk, Ş., Çakmak, E. K., Akgün, Ö. E., Karadeniz, Ş. & Demirel, F. (2018). Bilimsel 

araştırma yöntemleri. Pegem. 

Cerit, Y. (2012). Lider üye etkileşimi ile öğretmenlerin performansları arasındaki ilişki [The 

relationship between leader member interaction and teachers' performance]. Balıkesir 

Üniversitesi Sosyal Bilimler Enstitüsü Dergisi, 15(28), 33-46. 

Cindiloğlu Demirer, M. (2019). Kişi örgüt uyumunun iş performansı üzerine etkisi: Mutluluğun 

aracılık rolü [The effect of person-organization fit on job performance: The mediating role of 

happiness]. Atatürk Üniversitesi İktisadi ve İdari Bilimler Dergisi , 33 (1) , 283-302 . 

Ciulla, J. B. (2004). Ethics, the heart of leadership (2nd Ed.). Praeger. 

Cooper, R.K. (1997). Applying emotional intelligence ın the workplace. Training and Development, 

51(12), 31-38. 



IJMER             Volume. 6  |  Issue. 3  |  September, 2023 
 

© IJMER. All rights reserved.         28 

Çalık, T. (2003). İşgörenlerin örgüte uyumu (örgütsel sosyalizasyon) [Adaptation of employees to the 

organization (organizational socialization)]. Türk Eğitim Bilimleri Dergisi, 1(2). 

Çetin, S., & Polat, S. (2019). Ortaokul öğretmenlerinin örgütsel adalet algı düzeyleri ile örgütsel 

mutluluk düzeyleri arasındaki ilişki [The relationship between secondary school teachers' 

organizational justice perception levels and organizational happiness levels]. MANAS Sosyal 

Araştırmalar Dergisi, 10(1), 171-182. 

DeGroot, T., Kiker, D. S., & Cross, T. C. (2000). A meta‐analysis to review organizational outcomes 

related to charismatic leadership. Canadian Journal of Administrative Sciences/Revue 

Canadienne des Sciences de l'Administration, 17(4), 356-372. 

Demir, H. (2020). Öğretmenlerin örgütsel adalet ve otantik liderlik algıları ile örgütsel mutluluk 

düzeyleri arasındaki ilişki [The relationship between teachers' perceptions of organizational 

justice and authentic leadership and organizational happiness levels] (Unpublished master 

dissertation), Fırat University, Elazığ. 

Demir, H., & Zincirli, M. (2021). The relationship between teachers' perceptions of organizational 

justice and authentic leadership and their levels of organizational happiness. OPUS 

Uluslararası Toplum Araştırmaları Dergisi, 17(37), 3976-3998. 

Dönmez, B. (2002). Müfettiş, okul müdürü ve öğretmen algılarına göre ilköğretim okulu müdürlerinin 

yeterlikleri [Competencies of primary school principals according to inspector, school 

principal and teacher perceptions]. Kuram ve Uygulamada Eğitim Yönetimi, 29(29), 27-45. 

Eisenbeiss, S. A. (2012). Re-thinking ethical leadership: An interdisciplinary integrative approach. 

The Leadership Quarterly, 23(5), 791-808. 

Eker, R. (2021). Okul müdürlerinin öğretimsel liderlik davranışlarının okul mutluluğuna etkisinin 

öğretmen görüşlerine göre incelenmesi [Examining the effects of school principals' 

instructional leadership behaviors on school happiness according to teachers' opinions] 

(Unpublished master dissertation). İstanbul Sabahattin Zaim University, İstanbul. 

Engels, N., Aelterman, A., Petegem, K. V., & Schepens, A. (2004). Factors which influence the 

wellbeing of pupils in flemish secondary schools. Educational Studies, 30(2), 127-143. 

Eranıl, A. K. & Özbilen, F. M. (2017). Relationship between school principals' ethical leadership 

behaviours and positive climate practices. Journal of Education and Learning, 6(4), 100-112. 

Erçetin, Ş. (2000). Lider sarmalında vizyon. Nobel. 

Ertong, C. (2018). Okullarda öğretmenlerin örgütsel mutluluğunu etkileyen faktörlerin incelenmesi 

[Examining the factors affecting the organizational happiness of teachers in schools] 

(Unpublished master dissertation). Gaziantep University, Gaziantep. 

Fiedler, F. E. (1971). Validation and extension of the contingency model of leadership effectiveness: 

A review of empirical findings. Psychological Bulletin, 76(2), 128–148 

Fisher, C. D. (2010), Happiness at work, International Journal Of Management Reviews, 12(4), 384-

412. 

Geyer, A., & Steyrer, J. (1998). Messung und erfolgswirksamkeit transformationaler führung. German 

Journal of Human Resource Management, 12(4), 377-401. 

Goleman, D. (1998). Duygusal zeka. Varlık yayınları. 

Gökçek, H. (2006). Çalışanların performans değerlendirmesinde tutumun etkisi: tutum ölçekleri ile 

ilgili bir uygulama [The effect of attitude in the performance evaluation of employees: an 

application about attitude scales] (Unpublished master dissertation). Marmara University, 

Social Science Institute, İstanbul. 



IJMER             Volume. 6  |  Issue. 3  |  September, 2023 
 

© IJMER. All rights reserved.         29 

Gülmez, Ç. (2022). Öğretmen algılarına göre okul yöneticilerinin teknolojik liderlik rolleri ile 

öğretmenlerin performans düzeyleri arasındaki ilişki [The relationship between the 

technological leadership roles of school administrators and the performance levels of teachers 

according to teacher perceptions] (Unpublished master dissertation). Siirt University, Social 

Science Institute, Siirt. 

Gürbüz, R. , Erdem, E. & Yıldırım, K. (2013). Başarılı okul müdürlerinin özellikleri [Characteristics 

of successful school principals]. Dicle Üniversitesi Ziya Gökalp Eğitim Fakültesi Dergisi , 

(20) , 167-179 . 

Hair Jr. J.F., Black W. C., Babin B. J. & Anderson R. E. (2009) Multivariate data analysis (7th 

edition). Pearson. 

Hoy, W. K., & Miskel, C. G. (2010). Eğitim yönetimi [Education Management] (Çev. Edt: S. Turan). 

Nobel. 

Hughes, R., Ginnett, R. C., & Curphy, G. J. (1996). Leadership. Irwin. 

İnandı, Y., Uzun, A. & Yeşil, H. (2016). The relationship between principals’ leadership styles and 

their efficacy in change management. Journal of Educational Sciences Research, 6 (1): 191-

209. 

Kim, K. S. (2017). The effect of special education teacher’s self-leadership on life satisfaction: 

Focusing on job satisfaction mediation effect. Journal of the Korea Computer Information 

Society, 22(11), 151-160. 

Korkut, A. (2019). Öğretmenlerin örgütsel mutluluk, örgütsel sinizm ve örgütsel adalet algılarının 

analizi [Analysis of teachers' perceptions of organizational happiness, organizational cynicism 

and organizational justice] (Unpublished doctoral dissertation). İnönü University, Malatya. 

Krug, S. E. (1992). Instructional leadership: A constructivist perspective. Educational Administration 

Quarterly, 28(3), 430-443. 

Liebowitz, D. D., & Porter, L. (2019). The effect of principal behaviors on student, teacher, and 

school outcomes: A systematic review and meta-analysis of the empirical literature. Review 

of Educational Research, 89(5), 785-827. 

Lowe, K. B., Kroeck, K. G., & Sivasubramaniam, N. (1996). Effectiveness correlates of 

transformational and transactional leadership: A meta-analytic review of the MLQ literature. 

The leadership quarterly, 7(3), 385-425. 

Mahmoudi, M. T., Azar, M., & Bahrami, R. (2019). The ımpact of organizational happiness on the 

working life quality: A vase study among Isfahan University’s staff. International Journal of 

Advanced Studies in Humanities and Social Science, 8(3), 255-265. 

Milli Eğitim Bakanlığı. (2019). Milli Eğitim Bakanlığı 2019-2023 stratejik planı [Ministry of National 

Education 2019-2023 strategic plan]. Milli Eğitim Bakanlığı. 

McEwan, E. K. (1998). Seven steps to effective ınstructional leadership. Corwin Press, Inc. 

Noddings, N. (2003). Happiness and education. Cambridge University Press. 

Özdamar, K. (2004). Paket programlar ile istatistiksel veri analizi. Kaan Kitabevi. 

Özgenel, M., & Aktaş, A. (2020). Okul müdürlerinin liderlik stillerinin öğretmen performansına etkisi 

[The effect of school principals' leadership styles on teacher performance]. Uluslararası 

Liderlik Çalışmaları Dergisi: Kuram ve Uygulama, 3(2), 1-18. 

Özgenel, M., & Canuylası, R. (2021). Okul müdürlerinin paternalist liderlik davranışlarının örgütsel 

mutluluğa etkisi. [The effect of school principals' paternalistic leadership behaviors on 

organizational happiness]. Eğitim ve Teknoloji, 3(1), 14-31. 



IJMER             Volume. 6  |  Issue. 3  |  September, 2023 
 

© IJMER. All rights reserved.         30 

Patterson, C., Fuller, J. B., Kester, K., & Stringer, D. Y. (1995, May). A meta-analytic examination of 

leadership style and selected compliance outcomes. In 10th Annual Conference of the Society 

for Industrial and Organizational Psychology, Orlando, FL. 

Prestiadi, D., Zulkarnain, W., & Sumarsono, R. B. (2019). Visionary leadership in total quality 

management: efforts to improve the quality of education in the industrial revolution 4.0. In 

the 4th International Conference on Education and Management (COEMA 2019). Atlantis 

Press. 

Ryff, C. D. (1989). Happiness is everything, or is it? Explorations on the meaning of psychological 

well-being. Journal of personality and social psychology, 57(6), 1069-1081. 

Sarıbıyık, O. (2022). Öğretmenlerin örgütsel mutluluk düzeyleri ile okul yöneticilerinin liderlik stilleri 

arasındaki ilişkinin incelenmesi [Examining the relationship between teachers' organizational 

happiness levels and school administrators' leadership styles] (Unpublished master 

dissertation). Sütçü İmam University, Kahramanmaraş. 

Seligman, M. (2002). Authentic happiness: Using the new positive psychology to realize your 

potential forlasting fulfillment. Free Press. 

Seligman, M. E., & Csikszentmihalyi, M. (2014). Positive psychology: An introduction. In Flow and 

the foundations of positive psychology (pp. 279-298). Springer. 

Sevim, H. İ. (2021). Okullardaki dağıtımcı liderlik ile örgütsel mutluluk ve sinerjik iklim arasındaki 

ilişki [The relationship between distributed leadership in schools, organizational happiness 

and synergetic climate (Unpublished master's dissertation). Kahramanmaraş Sütçü İmam 

University. Kahramanmaraş. 

Sezer, S. & Can, E. (2019). School happiness: A scale development and ımplementation study. 

Eurasian Journal of Educational Research, 79, 167-190. 

Sincer, S. (2021). Öğretmen performansı, örgütsel sadakat ve karizmatik liderlik arasındaki ilişkinin 

incelenmesi: bir karma yöntem araştırması [Examining the relationship between teacher 

performance, organizational loyalty and charismatic leadership: a mixed method research] 

(Unpublished doctoral dissertation). Hacettepe University, Ankara. 

Sisodia, M. (2018). Happiness curriculum in delhi government schools. Directorate of Education, 

Government of NCT of Delhi. 

Sözgün, E. (2021). Okul yöneticilerinin hizmetkâr liderlik davranışları ile okul öncesi öğretmenlerin 

performans düzeyleri arasındaki ilişki [The relationship between school administrators' 

servant leadership behaviors and preschool teachers' performance levels] (Unpublished master 

dissertation). Siirt University, Siirt. 

Şahin, B. (2019). Okul müdürlerinin liderlik stillerinin okul mutluluğunu yordama düzeyi [The level 

of predicting school happiness of school principals' leadership styles (Unpublished master 

dissertation). İstanbul Sabahattin Zaim University, İstanbul. 

Şahin, B., & Özgenel, M. (2020). Comparison of the predictive level of transformational, 

transactional, and laissez-faire leadership style on school happiness. International Journal of 

Educational Studies and Policy, 1(1), 55-73. 

Şen, E., Ateşoğlu, H. & Akdoğan, S. (2017). Okul yöneticilerinin liderlik davranışları, performans 

uygulamaları ve kuramsallaşmaya ilişkin öğretmen görüşlerinin çeşitli değişkenler açısından 

incelenmesi [Examination of school administrators' leadership behaviors, performance 

practices and teacher views on theorization in terms of various variables]. İşletme 

Araştırmaları Dergisi, 9(3): 572-593. 



IJMER             Volume. 6  |  Issue. 3  |  September, 2023 
 

© IJMER. All rights reserved.         31 

Talebzadeh, F., & Samkan, M. (2011). Happiness for our kids in schools: A conceptual model. 

Procedia-Social and Behavioral Sciences, 29(20), 1462-1471. 

Tiemey, W. G. (1992). Cultural leadership and the search far community. Liberal Education, 5, 16-22. 

Tingaz, E. O. (2013). Beden eğitimi ve spor öğretmenleri ile bazı öğretmen adaylarının duygusal zeka 

ve mutluluklarının karşılaştırılması [Comparison of emotional intelligence and happiness of 

physical education and sports teachers and some teacher candidates] (Unpublished Doctoral 

dissertation). Gazi University, Ankara. 

Trevino, L. K., Hartman, L. P., & Brown, M. (2000). Moral person and moral manager: How 

executives develop a reputation for ethical leadership. California Management Review, 42(4), 

128-142. 

Tschannen-Moran, M., & Gareis, C. R. (2007). Cultivating principals’ self-efficacy: Supports that 

matter. Journal of School Leadership, 17(1), 89-114. 

Turan, S. (2010). Eğitim yönetimi. Nobel. 

Turan, S. (2014). Eğitim yönetimi, teori, araştırma ve uygulama. Pegem. 

Usman, H. (2009). Manajemen, teori, praktik, dan riset pendidikan. PT Bumi Aksara 

Uzun, T. & Kesicioglu, O.S. (2019). Examining the relationships between preschool teachers' 

organizational happiness, job satisfaction and organizational com-mitment. Mediterranean 

Journal of Educational Research, 13(29), 39-52. 

Weber, H. S., Lu, L., Shi, J., & Spinath, F. M. (2013). The roles of cognitive and motivational 

predictors in explaining school achievement in elementary school. Learning and Individual 

Differences, 25, 85-92. 

Wesarat, P. O., Sharif, M. Y., & Abdul Majid, A. H. (2014). A conceptual framework of happiness at 

the workplace. Asian Social Science, 11(2), 78-88. 

Wrzesniewski, A., McCauley, C., Rozin, P. & Schwartz, B. (1997). Jobs, careers, and callings: 

people’s relations totheir work. Journal of Research in Personality, 31, 21–33. 

Yılmaz, H. & Karahan, A. (2010). Liderlik davranışı, örgütsel yaratıcılık ve işgören performansı 

arasındaki ilişkilerin incelenmesi: Uşak’ta bir araştırma [Examining the relationships between 

leadership behavior, organizational creativity and employee performance: A study in Uşak]. 

Yönetim ve Ekonomi Dergisi, 17(2), 145-158 

Yukl, G. (1999). An evlauation of conceptual weaknesses in transformational and charismatic 

leadership theories. Leadership Quarterly, 10, 295-305. 

Zhu, W., Chew, I., & Spangler, W. (2005). CEO Transformational leadership and organizational 

outcomes: The mediating role of human-capital-enhancing human resource management, The 

Leadership Quarterly, 16: 39-52. 

Zyl, E. V. (2013). Self-leadership and happiness within the African working context. Journal of 

Psychology, 4(2), 59-66. 

 


