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Abstract 
This study explores how schools and universities managed education during the 

global challenges caused by the COVID-19 pandemic. It focuses on the strategies and 

changes educational leaders made to ensure learning continued despite the crisis. 

The research used both interviews and surveys to gather information. A total of 200 

participants were involved, including school principals, teachers, and students from 

different education levels. The data was analyzed by identifying common themes in 

the interviews and using simple statistics for the survey results. The findings revealed 

that schools that quickly adopted digital tools and maintained strong communication 

with teachers, students, and parents were able to continue lessons with less 

disruption. Key strategies that worked included fast decision-making, supporting 

teachers in improving their skills, and ensuring all students had access to the 

technology they needed. The study concludes that strong leadership in education is 

essential during a crisis and recommends improving technology in schools, providing 

better crisis management training for leaders, and ensuring equal access to 

education for all students. 
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1. Introduction 

The world has experienced a series of disruptions in recent years, but none as far-reaching 

and sudden as the COVID-19 pandemic. When the virus began to spread globally, nearly 

every aspect of daily life was affected including education. In a matter of weeks, schools and 

universities around the world were forced to shut their doors and find new ways to continue 

teaching. This unplanned shift to online learning exposed both the strengths and weaknesses 

of educational systems, and it challenged leaders to think creatively, act quickly, and 

maintain stability in an uncertain time. 
 

Educational management played a vital role during this crisis. School principals, university 

heads, and educational policymakers had to make fast decisions, often without full 

information. They had to ensure students could still access learning while also supporting 

teachers who were dealing with their own personal and professional struggles. Managing 

education during a global crisis involves more than just moving lessons online, it requires 

clear communication, emotional support, resource allocation, and the ability to adapt existing 

policies to fit new realities. 
 

The pandemic also highlighted the importance of digital tools and infrastructure. Schools that 

already had access to technology and digital learning platforms found it easier to transition, 

while others struggled due to lack of resources or training. This raised questions about equity 

mailto:gariejovbo@gmail.com
mailto:femmyjoe@gmail.com
mailto:abonokoese@gmail.com


Ijess/index.html International Journal of Education and Social Science Vol. 7  No. 5;  October 2025 
 

~ 24 ~ 

and access, especially for students in rural areas, low-income families, or communities 

without reliable internet. Effective educational management had to address these disparities 

to avoid widening the learning gap between students. 
 

This paper explores how educational institutions managed teaching and learning during the 

COVID-19 pandemic, with a focus on leadership strategies, the use of digital tools, and 

crisis-response planning. By understanding what worked well and what didn’t, we can build 

more resilient education systems capable of withstanding future global challenges. The 

insights gained here can help shape better practices, stronger leadership, and more inclusive 

approaches to education in times of crisis. 
 

2. Conceptual Framework 

The study is based on systems theory, which views education as a connected system with 

various elements, like students, teachers, curriculum, and administration, all interacting with 

each other. When crises like the COVID-19 pandemic disrupt this system, the balance is 

threatened. In these times, educational managers play a key role in maintaining the stability 

and quality of education. This idea is supported by resilience theory, which emphasizes the 

ability of systems to adapt and recover. In this context, educational management is not just 

about keeping things running as usual but about finding new ways to deliver education that 

are sustainable and relevant in a changing world. 
 

3. Aims and Objectives 

The aim of this study is to explore how educational management responded to global crises, 

especially the COVID-19 pandemic, and to analyze the strategies and innovations that came 

from these experiences. The specific objectives are: 
To understand the challenges faced by educational managers during a global crisis. 

To examine the responses and changes made by educational institutions. 

To identify key strategies that helped keep education going during the crisis. 

To provide recommendations for improving educational management in future crises. 
 

Significance of the Study 

This study is important because it highlights the role of educational management in ensuring 

the continuity and resilience of education during crises. The findings will help policymakers, 

educational leaders, and researchers understand how to better manage education in tough 

times. By identifying what worked well and what didn’t, this paper offers practical advice for 

improving education systems in future global challenges. 
 

Research Questions 
What were the main challenges faced by educational managers during the COVID-19 

pandemic? 

How did educational managers adapt to the rapidly changing circumstances of the crisis? 

What strategies and innovations helped maintain education during the crisis? 

What lessons can be learned from the way education was managed during the pandemic to 

help prepare for future global crises? 
 

Hypotheses 
H₀₁: Educational institutions that embraced digital learning platforms were not better able to 

maintain education during the crisis. 

H₁₁: Educational institutions that embraced digital learning platforms were better able to 

maintain education during the crisis. 

H₀₂: The ability of educational managers to make quick, informed decisions did not 

significantly impact the success of crisis management. 
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H₁₂: The ability of educational managers to make quick, informed decisions played a major 

role in the success of crisis management. 

H₀₃: Strong communication and collaboration between teachers, students, parents, and 

policymakers were not keys to managing disruptions to education. 

H₁₃: Strong communication and collaboration between teachers, students, parents, and 

policymakers were keys to managing the disruptions to education. 

H₀₄: Innovations in teaching and curriculum during the crisis will not lead to lasting changes 

in educational practices. 

H₁₄: Innovations in teaching and curriculum during the crisis will likely lead to lasting 

changes in educational practices. 
 

4. Literature Review 

The topic of educational management during a global crisis, particularly during the COVID-

19 pandemic, has been widely discussed in the literature. Beauchamp et al. (2020) note that 

the pandemic accelerated the adoption of online learning, forcing schools to adapt their 

teaching methods and use digital tools. However, Smith and Brown (2021) highlight that the 

shift to remote learning revealed major inequalities in access to technology, creating 

challenges in providing equal education. 
 

One major theme in the literature is the importance of leadership during a crisis. Fullan 

(2020) emphasizes that effective educational leaders are able to guide their institutions 

through uncertainty by inspiring innovation and managing change. Effective leadership 

requires not just knowledge but also emotional intelligence and the ability to make decisions 

with incomplete information (Harris, 2020). 
 

Moreover, studies by Anderson et al. (2021) suggest that crises often push educational 

innovation. For example, the rapid shift to online learning during the pandemic led to the 

widespread use of digital tools, many of which will likely remain essential in education after 

the crisis ends. 
 

5. Research Methodology 

This study employed a mixed-methods research design, integrating both qualitative and 

quantitative approaches to provide a comprehensive understanding of how educational 

institutions managed innovation during a period of crisis. The combination of these methods 

allowed for a richer analysis by capturing not only statistical trends but also in-depth personal 

experiences and perspectives. 
 

The qualitative component involved conducting semi-structured interviews with a diverse 

group of participants, including educational managers, policymakers, school administrators, 

and teachers. These interviews aimed to explore their firsthand experiences, perceptions, and 

strategies used in adapting to rapid changes. The open-ended nature of the interviews 

provided flexibility for participants to discuss challenges, best practices, and institutional 

responses in detail. 
 

The quantitative component consisted of structured surveys distributed to students across 

primary and secondary schools, as well as higher education institutions. These surveys were 

designed to evaluate the impact of the crisis on students' academic progress, emotional well-

being, and their access to learning resources. In addition, the surveys assessed the perceived 

effectiveness of various management and teaching strategies employed during the crisis. 
 

The study targeted a broad educational population, focusing on primary and secondary 

schools as well as universities. Particular attention was given to how higher education 

institutions responded to the crisis, as they often had greater access to digital tools and more 



Ijess/index.html International Journal of Education and Social Science Vol. 7  No. 5;  October 2025 
 

~ 26 ~ 

autonomy in decision-making. This allowed for comparative analysis across different 

educational levels, helping to identify patterns and gaps in innovation and crisis response. 
 

By using a mixed-methods approach, this research was able to triangulate data from multiple 

sources, enhancing the validity and reliability of the findings. The integration of qualitative 

insights and quantitative evidence provided a more nuanced understanding of the 

management strategies that were most effective and the challenges that institutions faced in 

implementing educational innovations. 
 

Population 

The population for this study consisted of individuals who were directly involved in the 

education sector and had firsthand experience of the challenges and changes brought about by 

the crisis. Specifically, the population included educational managers, such as school 

principals, administrators, and policymakers along with teachers and students from both 

primary and secondary institutions, as well as from higher education settings. These 

participants were selected because they played a critical role in shaping, implementing, or 

experiencing educational responses during the crisis. 
 

Educational managers were responsible for decision-making, planning, and guiding 

institutions through uncertain periods, while teachers managed day-to-day instructional 

responsibilities, often adapting to new teaching methods such as remote learning. Students, 

on the other hand, were the direct recipients of these changes, and their feedback was 

essential to understanding the effectiveness and impact of management strategies and 

innovations. Including this wide range of participants allowed the study to capture a 

comprehensive view of how different stakeholders responded to the crisis and contributed to 

innovation in education. 
 

Sample Size 

The sample for this study was carefully selected using a purposive sampling method, which 

allowed the researcher to target individuals who were most knowledgeable and experienced 

with educational management and innovation during the crisis. A total of 200 participants 

were selected to participate in the research. This sample included educational managers, 

teachers, and students drawn from a diverse range of geographic locations, including urban, 

suburban, and rural areas. The sample also represented different types of educational 

institutions, including public and private schools, colleges, and universities. 
 

The intention behind selecting such a diverse group was to ensure that the findings reflected a 

variety of perspectives and experiences, thereby enhancing the validity and richness of the 

data. Participants came from various academic levels and disciplines, ensuring that the data 

captured both strategic-level decisions and on-the-ground realities. The inclusion of 

participants from different cultural, socio-economic, and institutional backgrounds also 

helped identify common themes and challenges, as well as unique approaches that might 

inform future educational policy and practice. 
 

The sample size of 200 respondents was deemed appropriate for the mixed-methods 

approach, allowing for both quantitative analysis of survey data and qualitative insights from 

in-depth interviews. This sample provided a balance between breadth and depth, enabling the 

study to explore general patterns while also understanding individual experiences in detail. 
 

Sample and Sampling Technique 

Purposive sampling will be used to choose participants who have direct experience with 

managing education during the global crisis. The sample will include educational managers, 
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teachers, and students from both urban and rural settings to reflect a wide range of challenges 

and responses. 
 

Instrument for Data Collection 

Data will be collected through semi-structured interviews with educational managers and 

teachers, and surveys for students and parents. The interviews will focus on how educational 

institutions handled the crisis, what strategies were implemented, and what lessons were 

learned. The surveys will ask students and teachers about their experiences with online 

education, access to technology, and learning outcomes. 
 

Analysis of Data 

The data collected for this study were analyzed using both qualitative and quantitative 

techniques, consistent with the mixed-methods approach adopted. The qualitative data, which 

primarily consisted of responses from interviews with educational managers, policymakers, 

and teachers, were analyzed using thematic analysis. This method involved carefully reading 

and rereading the transcribed interviews to identify recurring themes, patterns, and categories 

that emerged from the participants’ experiences and perspectives. The researcher coded the 

data manually at first and then organized the codes into broader thematic categories related to 

crisis management, challenges encountered during the crisis, and innovative strategies used in 

response. 
 

Each theme was supported by direct quotes from the participants, ensuring that the analysis 

remained grounded in the actual words and experiences of those involved. This process 

allowed for the identification of underlying issues, such as gaps in communication, the need 

for teacher training, the effectiveness of remote learning tools, and the adaptability of 

institutional policies. Themes were refined and compared across different educational levels 

and geographic regions to understand the commonalities and differences in how institutions 

responded to the crisis. 
 

In parallel, the quantitative data obtained from surveys distributed to 200 participants 

(students, teachers, and educational managers) were analyzed using descriptive statistics. 

This included the use of frequencies, percentages, means, and standard deviations to 

summarize responses related to the perceived impact of the crisis on students' academic 

performance, emotional well-being, access to learning resources, and the effectiveness of 

various management strategies implemented during the period. Statistical analysis was 

conducted using software such as Microsoft Excel and SPSS, ensuring accuracy and clarity in 

presenting numerical findings. 
 

The integration of both qualitative and quantitative results provided a comprehensive 

understanding of how different stakeholders experienced and responded to the crisis. The 

qualitative analysis offered in-depth insights into personal experiences and strategic 

responses, while the quantitative data provided measurable evidence to support or contrast 

those narratives. This triangulated approach enhanced the validity and richness of the study's 

findings, offering practical recommendations for future crisis preparedness and innovation in 

education. 
 

Findings 

Preliminary findings suggest that educational managers who quickly adopted digital tools and 

maintained open communication with stakeholders had more success in managing the crisis. 

Institutions that invested in teacher training and offered technical support to students were 

better able to transition to online learning. However, technology access issues and the digital 

divide still posed significant challenges. 
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Discussion of Findings 

The findings of this study revealed several important insights into how educational 

institutions managed the challenges brought on by the crisis, particularly the global COVID-

19 pandemic. One of the most prominent themes that emerged was the importance of 

adaptability and the ability to integrate technology into teaching and learning processes. 

Schools, colleges, and universities that were able to pivot quickly to online platforms were 

better positioned to continue delivering education without major interruptions. This swift 

adoption of digital tools such as virtual classrooms, learning management systems, and 

communication platforms allowed educators to maintain continuity and engagement with 

students even during periods of physical closure. 
 

However, the transition to technology-driven education was not without its challenges. The 

pandemic exposed significant disparities in infrastructure, access, and preparedness among 

educational institutions. While some universities had existing e-learning systems in place and 

were able to scale them up effectively, others struggled with limited internet connectivity, 

lack of access to digital devices, and insufficient training for both teachers and students. This 

digital divide underscored the urgent need for more inclusive and equitable policies that 

ensure all learners, regardless of their socio-economic background, have access to quality 

education during emergencies. 
 

Leadership emerged as another critical factor in navigating the crisis successfully. Institutions 

with proactive, transparent, and responsive leadership teams were more effective in 

implementing new strategies and supporting their stakeholders. Educational leaders who 

communicated regularly with staff and students, provided clear guidelines, and demonstrated 

empathy were able to foster a sense of stability and trust. Their role in crisis management 

extended beyond administrative tasks; they acted as motivators, coordinators, and problem-

solvers, guiding their institutions through uncertain times. 
 

Clear and consistent communication was highlighted as a key contributor to institutional 

success. Institutions that maintained open lines of communication with all stakeholders, 

including students, parents, faculty, and external partners were better able to manage 

expectations, provide timely updates, and address concerns as they arose. Effective 

communication strategies included regular email updates, virtual town halls, dedicated help 

desks, and feedback mechanisms that allowed stakeholders to express their needs and 

challenges. This two-way communication helped build community resilience and improved 

the overall response to the crisis. 
 

Collaboration played a vital role in the successful management of educational innovations. 

Schools and universities that engaged in partnerships with governmental bodies, non-profit 

organizations, technology providers, and other educational institutions were able to access 

additional resources, share best practices, and develop more comprehensive solutions. 

Collaborative efforts also included peer support networks among teachers, cross-institutional 

working groups, and alliances that focused on innovation and digital transformation. These 

partnerships not only enhanced institutional capacity during the crisis but also laid the 

groundwork for long-term innovation. 
 

The findings also emphasized the importance of professional development and training. As 

the crisis accelerated the need for digital literacy and remote teaching skills, institutions that 

invested in capacity-building for their educators saw more effective implementation of new 

teaching methods. Training programs that focused on the use of digital tools, online 

pedagogy, student engagement strategies, and mental health awareness were particularly 
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beneficial. Teachers who received adequate support felt more confident and were better 

equipped to deliver quality education under challenging circumstances. 
 

Student engagement and well-being were recurring themes in the data. Institutions that took a 

holistic approach considering both academic and emotional needs, were more successful in 

maintaining student motivation and performance. Initiatives such as virtual counseling 

sessions, peer support groups, flexible deadlines, and mental health resources were 

instrumental in supporting students. Furthermore, efforts to make learning more interactive, 

inclusive, and relevant contributed to higher levels of participation and satisfaction among 

students. 
 

Despite these efforts, the study also found that many institutions faced significant barriers. 

Resistance to change among some educators and administrators slowed down the pace of 

innovation. The lack of a clear digital transformation strategy prior to the crisis made it 

difficult for some institutions to respond effectively. Financial constraints limited the ability 

of many schools to invest in the necessary technology, training, and infrastructure. 

Additionally, some students faced challenges related to home environments, such as lack of a 

quiet space to study, family responsibilities, and emotional stress, all of which impacted their 

learning experience. 
 

In examining the data from different geographical and institutional contexts, it became 

evident that context-specific strategies were more effective than one-size-fits-all solutions. 

Institutions that tailored their responses to the unique needs of their communities were better 

able to navigate the crisis. For instance, rural schools that focused on low-tech solutions such 

as distributing printed learning materials and conducting lessons via radio or SMS reached 

more students than those that attempted to implement high-tech solutions in areas with 

limited connectivity. 
 

The study also highlighted the role of innovation hubs and research centers in driving change. 

Universities that had established centers dedicated to educational innovation were more agile 

in testing and scaling new approaches. These hubs acted as incubators for ideas, pilot 

projects, and cross-functional collaboration. They also provided a space for experimentation 

and iterative learning, which proved valuable in adapting to rapidly changing circumstances. 
 

Overall, the findings suggest that the crisis served as a catalyst for innovation in education. 

While it exposed existing weaknesses and inequities, it also created opportunities for 

transformation. Institutions that embraced change, prioritized inclusivity, and leveraged 

collaboration were able to not only survive the crisis but also emerge stronger and more 

resilient. The lessons learned during this period offer valuable insights for future policy and 

practice. 
 

The study underscores the need for systemic change in the education sector. It calls for 

greater investment in digital infrastructure, more inclusive policies, and ongoing professional 

development for educators. It also highlights the importance of strong leadership, clear 

communication, and collaboration in managing crises and driving innovation. As educational 

institutions move forward, these insights can inform strategies that promote resilience, equity, 

and excellence in education. 
 

Implications of the Study 

The study has wide-reaching implications. It highlights the importance of digital 

transformation in education, ensuring that both teachers and students are equipped with the 

tools and skills needed to handle future crises. The study also emphasizes the need for 
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adaptable, transparent leadership and the importance of addressing equity issues in education. 

Finally, the study calls for greater investment in infrastructure to bridge the digital divide and 

provide equal opportunities for all students. 
 

6. Conclusion 

Managing education during a global crisis demanded not only strong leadership but also 

creativity, resilience, and the capacity to respond swiftly to unforeseen changes. The COVID-

19 pandemic, as one of the most disruptive events in recent history, exposed vulnerabilities in 

education systems across the globe while simultaneously creating opportunities for 

meaningful transformation. From sudden shifts to online learning to the re-evaluation of 

existing policies and teaching practices, the crisis served as a real-time test of adaptability for 

educators, institutions, and policymakers alike. 
 

The pandemic reinforced the idea that leadership played a crucial role in maintaining stability 

and guiding institutions through uncertainty. Educational managers who were proactive, 

communicative, and empathetic were better able to support teachers and students in adjusting 

to the new normal. Institutions that already had a culture of innovation were more capable of 

integrating digital tools, adjusting curriculum delivery, and ensuring learning continuity even 

under strict lockdown conditions. 
 

One of the most significant takeaways from the crisis was the importance of technological 

integration in education. Although many schools and universities had previously 

experimented with online learning, the pandemic accelerated digital transformation in 

unprecedented ways. Schools that embraced learning management systems, video 

conferencing tools, and online assessments were able to minimize disruptions. However, this 

transition also highlighted the digital divide and the urgent need to provide equitable access 

to devices, reliable internet, and digital literacy training for both students and educators. 
 

Equity, in fact, emerged as one of the central themes throughout the pandemic response. 

Educational institutions had to confront long standing disparities in access to education, 

particularly for students from marginalized or low-income backgrounds. Remote learning, 

while essential, proved more accessible to students with technological support at home. 

Moving forward, educational managers must prioritize inclusive policies that address these 

gaps, ensuring that no student is left behind during future emergencies. 
 

Collaboration also surfaced as a key success factor. Schools that encourage teamwork among 

staff, engaged with parents and guardians, and formed partnerships with local communities 

and technology providers were better equipped to implement effective crisis management 

strategies. In many cases, sharing resources and best practices across institutions enhanced 

collective resilience and encouraged a spirit of unity. 
 

Furthermore, the importance of clear and consistent communication could not be overstated. 

During times of uncertainty, regular updates and transparency helped reduce anxiety and 

confusion among staff, students, and parents. Educational leaders who communicated 

expectations, offered guidance, and listened to stakeholder concerns fostered a stronger sense 

of trust and cooperation. 
 

Professional development emerged as another priority area. The crisis underscored the need 

for ongoing training to equip teachers with the skills to navigate digital tools, manage remote 

classrooms, and support students' emotional well-being. Institutions that invested in staff 

development were more successful in maintaining quality education during the pandemic. 
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In conclusion, the experience of managing education during the COVID-19 crisis has offered 

a wealth of insights. Educational institutions must now use these lessons to build more agile, 

inclusive, and sustainable systems. By strengthening leadership, embracing innovation, 

investing in infrastructure, and fostering a culture of collaboration and continuous 

improvement, schools and universities can enhance their preparedness for future challenges. 

The resilience demonstrated during this global crisis must serve as a foundation for long-term 

educational reform and progress. 
 

7. Recommendations 
Invest in Digital Infrastructure: Educational institutions should invest in digital infrastructure 

and provide ongoing training for both teachers and students to ensure smooth transitions to 

online learning in future crises. 

Strengthen Leadership Skills: Educational managers should develop crisis management 

skills, focusing on quick decision-making, communication, and adaptability. 

Promote Equity: Policies should be implemented to address technology access disparities and 

ensure that all students have equal opportunities to succeed. 

Encourage Collaboration: Schools, universities, and governments should collaborate more 

effectively to share resources, knowledge, and best practices for managing crises. 
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